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SCIENCE AND THE 


SCIENCES Cannot Kept Apart 


face with this wide world around him what does the child 
need? First the knowledge himself, how manage his body, and 
then how react his environment. soon begins look 
outward asks questions and begins learn science. For what 
comprehended the word ‘science’ really the knowledge the facts 
nature: ‘how works’ and some part ‘why works’. 

The child’s first teaching given home parents and friends. 
children many played game called ‘animal, vegetable 
mineral’. One thought something and the others had guess 
what was asking simple questions. They began saying ‘Is 
animal, vegetable mineral?’ Here have the first natural division 
into the three kingdoms nature, with fourth prefer regard 
the human kingdom distinct from the animal. 


These kingdoms and their corresponding sciences may repre- 
sented series layers: 


ELIZABETH PRESTON 


Human Anthropology Psychology 


the past the teaching these subjects was largely horizontal and 
even the divisions each level were kept water-tight compart- 
ments. 

Another method, which becoming increasingly popular, that 
vertical study and may represented thus: 
Here attempt made relate the kingdoms 
one another and pass freely and down 
the ladder. Suppose the child begins with 
himself and descends his plot earth, 
his garden. There finds the old Greek 
division, earth, air, fire and water. First comes 
the earth itself, the soil and its moisture. Rooted the soil are plants, 
large and small, some good for food for man and animals, each 
needing water, nourishment and warmth. the earth and the air are 
animals and birds, from tiny insects, bees and worms, buffaloes and 
eagles. these, and his relations them, make the child’s life. 
His study science, his environment, extends and down this 
ladder nature and includes knowledge himself, his activities, his 
feelings and his thoughts. 

All this, and more, round the child all the time. His experience 
may expressed circular diagram which child-centred and 
depicts his expanding world. The child finds nearest him his body, 
his family, his neighbours and his personal reactions these. Each 
the four quadrants the circle widens out develops life. 
four affect him simultaneously, not one time. 

this diagram have the fundamental answer the question 
science versus the sciences. From the child’s point view the branches 
knowledge are not layers closed boxes. His food, his house, 
thoughts and feelings are all interrelated. 

cannot keep the branches science apart, even 


Let now consider the question from the teacher’s point view. 
Should teach general science rather than individual sciences? Should 
physical science divorced from biology? Can all sciences taught 
the same teacher? what stage should specialization begin? 

should probably all agree that simple nature study all that can 
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taught the child the age seven. The use the child’s 
senses observe the animals and plants around him what best lends 
itself teaching this early stage. 


6 4 
THE 
CHILD 
¢ AS 
4 é < 


THE EXPANDING WORLD THF CHILD 


The problem which specially concerns here that the middle 
and senior school. What science syllabus best fitted for children 
from, say, nine fourteen, and what for the school-leaving age and 
after? Even agree that some instruction both biological and 
physical science should given, once are faced with practical 
difficulties. order avoid the suggestion separation between the 
branches science desirable that the whole science syllabus 
taught the same person. Yet probably our first reaction that 
very difficult, not impossible, for one person teach the sciences. 
This because feel that cannot know every scienke 
and also, probably, because our training and our interests centre 
certain branches and not others. 

The resistance such change arises the present generation 
teachers partly because our own training both school and university 
was the lines specialization. the large high school which 
taught, found that had divide the science teaching, although 
some were convinced that was not ideal so. felt 
incapable unwilling learn enough biology and the biology mistress 
felt unable tackle physics. 

This question adequate knowledge the teacher can solved 
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first each teacher having had background all the sciences 
school and then the universities providing suitable courses for 
teachers. Certainly cannot attain the same high level all 
branches science could studied one only, but the 
teacher person who interested the world whole. 
can take his own particular interest later on, and will his 
heart it. 

The present difficult position among teachers will remedied 
time but the present generation will find hard, and compromise 
necessary. our school divided the four periods week given 
science, and one teacher taught general science and the other biology. 
worked fairly well, though artificial and caused regrettable sense 
division the minds the children. Sometimes found possible 
for teachers exchange classes each term, but the syllabus for biology 
has some extent seasonal aspect and this adds the difficulties 
when the sciences are taught different teachers. The ideal that 
the teacher should free adapt the order subjects her syllabus 
the availability biological specimens and this seasonal and varies 
also from place place. one teacher takes all the branches 
science easier for her make the necessary changes. 

The good teacher keeps the whole environment mind always. 
Water not just something that evaporates, temple flower not 
just blossom with sweet scent, frog not merely something 
kill and dissect. Water that which adds beauty the world 
rainbow and snow crystal, the essential for all chemical action, 


the pool which the frog swims, necessary the life man 
and temple flower. 


THE SCHOOL-LEAVING STUDENT 


has been alleged that general science syllabus adopted this 
will lead lowering standards. This not necessarily the 
total time given science remains the same. What really meant 
that with the coming general science syllabus there tendency 
widen out the scope the work, making less detailed and more 
diffuse. not just the two lists put together. The content the 
syllabus and the method approach alters. this good bad? 
What mean ‘standard’ and what system examination are 
assess that standard? 

Recently the Madras Association suggested that ‘advanced 
instruction science should given pupils Forms and VI, 
that they might better equipped for study college for technical 
courses’. Here are back the fundamental question the 

There are two possible answers the demand that the schools 
should prepare for university work. One solution which actual 
practice some universities that the first year the course should 
begin the beginning and assume that the student knows nothing 
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the subject. This causes inevitable lowering the standard 
degree, unless the period study extended. 

Another solution that young people who wish specialize should 
stay school for another year two after the School Leaving Certifi- 


cate taken. these extra years the whole time would not 


specialization but some general education. India the age 
entry university very low and such young people are not mature 
enough take advantage all the opportunities offered them 
college. This also tends cause the lowering university standards 
which many Indian thinkers deplore. Entry university might well 
delayed seventeen and the standard Matriculation raised. 


EDUCATIONAL VALUE SCIENCE TEACHING 


Often argued that one subject another affords special kind 
training the mind. This was the basis for the continuing the 
study the classics. also sometimes used reason for the 
teaching the more technical details and more rigorous study 
chemical and physical theory. 

There is, however, good deal evidence the other side. 
Many teachers would now say that the content the subject was not 
important the method presentation and study. Certainly the 
study science has not monopoly training longer 
possible defend narrow curriculum the claim that ‘trains 
children think and appreciate scientific method’. are not 
training specialists but citizens. 

recent report the teaching general science prepared 
the English Science Masters’ Association, the guiding principles 
determining science syllabus are summed follows: 

The importance broadly conceived course touching ordinary 
life many the great value stressing scientific principles 
wide generality, for when these are thoroughly understood their 
useful applications may easily extended.’ 

live scientific age and some knowledge the great develop- 
ments science required and asked for parents and children. 
the higher classes may well relate science the history and 
development man. Another the values science that can 
present its progressive nature. laws and facts today appear 
different tomorrow. also for the methods yesterday and today. 
are teaching the citizens tomorrow and must use the methods 
tomorrow. 

That every child should have background science rather than 
one two individual sciences seems accord with progressive 
thought and with the realities nature. 


ELIZABETH PRESTON 


THE PROBLEM Administrative 
MEDIUM Aspects the 
INSTRUCTION 

* 


* 


now generally believed that the medium instruction has ceased 
burning problem the secondary stage education India. 
The only question, said, that still remains decided 
whether the national language the regional language should 
adopted medium for higher studies. ‘Thus the concluding 
chapter their book, History Education India during the 
British Period, the authors have written: ‘By 1947, therefore, may 
said that the mother-tongue became the medium instruction 
the secondary stage and the only problem that was left unsolved was 
that the medium instruction the university stage.’ There 
doubt that the battle the medium our secondary schools was 
over long ago. the vast majority these schools throughout the 
country the Indian languages are being used, instead English, for 
imparting instruction most the subjects. Even where English 
was strongly entrenched, Bombay, subjects such history and 
geography are now usually taught through the regional language right 
the highest class; and though the mathematics and the physics 
and the chemistry teachers may still favour English textbooks and English 
terminologies, they will soon compelled fall line with the rest 
their colleagues. The abolition English from the lower secondary 
classes has rung the death-knell the foreign language the medium 
instruction the high school standards. 

But though the principle education through the mother-tongue 
may have been generally accepted, several difficulties have arisen 
putting into effective practice. not propose deal here with 
the difficulties that form the usual subject discussion—the absence 
standardized terminology, the dearth good textbooks and useful 
supplementary literature, the shortage teachers who would able 
teach scientific and technical subjects competently through the 
mother-tongue. wish discuss what may called the 
tive aspects the problem. is, knows, 
multiplicity languages India, stemming inevitably 
immense size the country and the racial variety her population. 
The Constitution India has recognized 
thirteen modern Indian languages: Assamese, Bengali, Gujarati, Hindi, 
Kannada, Kashmiri, Malayalam, Marathi, Oriya, Punjabi, 
Urdu. these Urdu spoken various parts India while the 
other twelve languages are the mother-tongue people mostly living 
certain well-defined regions. However, the boundaries existing 
States not coincide with those linguistic regions, and 
State governments have provide for instruction more than 
one regional language within their territories. Bombay State, for 
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example, three regional languages, Gujarati, Marathi, and Kannada, are 
recognized. the State Madras, also, official recognition has been 
granted three languages, Tamil, Telugu and Malayalam. doubt, 
with the establishment linguistic provinces there will more 
homogeneous units for educational purposes. Regional governments 
will then have their language problem considerably simplified. But 
there will probably always bilingual districts even the new units, 
and multilingual areas like Greater Bombay and Madras City will still 
exist. Apart from this, most States will continue have pockets 
linguistic minorities who will have specially provided for any 
scheme mass education. 

seems, therefore, that the problem the medium instruction, 
its administrative aspects, creates number subsidiary problems 
for educational departments. The existence several languages 
State, each claiming recognition medium, complicates its edu- 
cational structure and some extent slows down the rate its 
educational progress. For every new educational experiment, 
adjustments have made, special facilities have provided, 
perhaps parallel institutions have maintained ensure justice and 
fair play all regions. Happy indeed the country that has only one 
language through which can impart instruction and hold examinations 
for all its school-going population. England that fortunate position. 
But there are other nations besides India that have had face this 
problem multiple languages, and they have tackled the 
educational sphere with vision and vigour. The most outstanding 
example that Russia. She has granted cultural autonomy her 
most backward areas and has fostered and developed provincial dialects 
till they could used media even higher education. 

India also, where there are distinct linguistic regions where 
substantial proportion the provincial population speaks particular 
language, arrangements have been made for education through the 
mother-tongue. The trouble arises when the mother-tongue 
community different from the recognized language the region. 
have said above, practically every State there are linguistic mino- 
rities whose mother-tongue not the same the State the regional 
language. Now, while perhaps not possible for Government 
always hold the balance even between small groups and large 
communities, can never ignore the basic educational principle that 
every child has the right receive instruction, least the 
primary stage, his own mother-tongue. Some State Governments 
accepted the principle theory but did not care observe 
practice. few visionaries tried invent new definition the word 
‘mother-tongue’, that could taken mean the language 
spoken ‘round about the child’ and finally become synonymous with 
‘regional language’. Attempts were made certain quarters iron 
out differences imposing the children minorities primary 
schools the regional medium which they did not speak their homes. 
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was considerable dissatisfaction some States, and the problem 
became acute that the Minister for Education, Government 
India, had convene conference all the Provincial Ministers 
Education New Delhi August 1949 consider the whole 

question. this conference was unanimously resolved that the 
medium instruction and examination the Junior Basic Stage must 
the mother-tongue the child, and that, where the mother-tongue 
was different from the regional language, provision had made for 
instruction the former the appointment special teachers under 
certain circumstances. order justify the sins official com- 
mission and omission, outsiders had sometimes presumed decide 
what language the child had learnt his mother’s was now 
agreed that the mother-tongue child could none other than the 
language declared such his parent guardian. 

have made this intrusion into the field primary education 
show how even the lowest stage the problem the medium 
instruction has not been solved the satisfaction all linguistic 
communities. spite the resolution mentioned above, discontent 
still exists certain areas; the Urdu-speaking population Uttar 
Pradesh, for instance, feels aggrieved the educational policy the 
State Government the matter language. Provincial administrations 
can always plead lack funds and shortage teachers defence such 
policy; but there doubt that these steam-roller methods educa- 
tion strike the root fundamental right which has been acknowledged 
all over the world and also embodied our own Constitution. 

language autonomy even the primary stage not easily 
attainable, how can there complete freedom with regard the use 
the mother-tongue the medium instruction the secondary 
stage education? When the Sargent Report recommended that ‘the 
medium instruction all high schools should the mother-tongue 
the pupils’, the full implications that recommendation were 
probably not realized. recent years the emphasis has shifted from 
the mother-tongue the regional language. The University Education 
Commission, which has devoted whole chapter the question the 
medium for higher education, believes that ‘in the near future the 
regional languages will the principal media instruction all 
provinces’. But even the secondary stage, the ideal education 
through the mother-tongue cannot completely abandoned. 
most cases, this will the same the language the region; but 
where the two are different, wise and just administration cannot 
refuse grant facilities people desiring learn secondary school 
subjects through their native tongue. ‘The Conference Provincial 
Ministers settled this question fair and reasonable manner. ‘In 
the secondary stage,’ runs their resolution, ‘if the number pupils, 
whose mother-tongue language other than the Regional State 
Language, sufficient justify separate school area, the 
medium instruction such school may the mother-tongue 
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the pupils. Such schools, organized and established 
societies and agencies, will entitled recognition and grants-in-aid 
from Government according the prescribed rules. The Government 
will also provide similar facilities all Government, Municipal and 
District Board Schools where one-third the total number pupils 
request for instruction their This educational 
proposal has been endorsed all State Governments. But few 
them seem have accepted with strong mental reservations. 

Rights imply duties. incumbent those who claim the right 
learn through separate medium study the language the region 
which they have settled down; and Governments 
justified making the study the regional language compulsory 
schools for all children after certain age. But learning language 
quite different thing from learning through that language; and when 
the latter done under compulsion, harmful consequences follow. 
cannot afford forget quickly the lessons recent educational 
history. English medium instruction has been discarded our 
schools because people realized that the use foreign language for 
this purpose was psychologically unsound and retarded educational 
development. For least section the different linguistic groups 
State, the regional language medium presents more 
less the same difficulties foreign tongue. They cannot express 
themselves even ordinary topics with ease and freedom. They 
therefore cling tenaciously and desperately—according education 
officers, perversely—to their own native tongue, and demand that special 
facilities given them for instruction through this language. This 
naturally creates complications administrative machinery but does 
not indicate any disloyalty the part the minorities. Arrangements 
the kind demanded have necessarily made metropolitan 
cities, multilingual districts, and areas with floating population 
speaking different languages. 

true that spite all such arrangements the problem does not 
admit complete solution. Even the question finally settled 
the secondary school level, will crop again the university stage, 
for multiplicity media for higher education inconceivable. But 
democratic education demands that the matter the medium the 
secondary well the primary stage the people living parti- 
cular region should make their own choice. Probably many them 
will find their own interests choose the regional language 
for this purpose. But some prefer have instruction the mother- 
tongue, obstacles can placed their way. There is, however, 
dangerous tendency certain parts the country oppose diversity 
even educational matters and enforce the acceptance uniform 
cultural pattern which, whatever superficial advantages may have, 


certainly does not represent the variegated mosaic Indian languages 
and culture. 
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THE SENIOR CLASSES 
THE BASIC 
SCHOOL 


From the very beginning, 1937-8, Gandhiji and the Zakir Hussain 
Committee for Basic National Education defined the scope the Basic 
School the education children for least seven years and 
the age fourteen. was conceived system universal 
compulsory education the age which has been accepted 
civilized countries the minimum tolerable school-leaving age. 
cannot therefore regarded merely the equivalent what 
commonly understood India primary education, which covers only 
the younger age-groups below eleven years old. Nothing clearer 
than the fact that Gandhiji’s mind was correspond the old 
‘primary’ plus ‘secondary’ education. shown the phrase 
‘matriculation minus English’ which attempted define the 
standard aimed terms which would meaningful his readers. 
this basis that the syllabuses and experiments the Hindu- 
stani Talimi Sangh have been worked out. 

Various factors have however combined give general mistaken 
impression, even among teachers, that Basic Education intended only 
for the ‘primary’ stage school life. Owing the political up- 
heavals 1942-5 there are fact very few Basic Schools the 
country which date back beyond 1946. have not yet had time 
to_grow beyond the fourth fifth grade, that most actual Basic 
Schools are present catering for the same age-range the primary 
school, and are regarded such the man the street. Another 
factor that number Government schemes for educational 
development, provision for Basic Education has been made for the 
first five years school life only. Such plans have been vigorously 
combated the Hindustani Talimi Sangh and its supporters, who 
point out that Basic Education has been conceived and planned 
integral whole and that its objects cannot achieved unless carried 
through whole. The child should not required, the middle 
his school career, switch over from one type education 
another conceived totally different lines. 

many parts India where Basic Education still its infancy 
this discussion may seem academic. But will not remain much 
longer. rapidly increasing number children, each year from now 
on, are likely reach and pass the fifth grade. Secondly, there are 
many areas where schools the old type are being ‘converted’ into 
Basic Schools, and most desirable that whole school, even 
has seven eight grades, should converted one stroke. (The 
difficulties doing this, however great, are less formidable than 
those which arise when two different types education must 
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conducted the same headmaster under the same roof for brothers 
and sisters the same families.) These ‘conversions’ will give 
senior grades ready-made, were, and have the immediate 
practical task meeting their needs. therefore important that 
the principles and implications Basic Education for this stage should 
clearly understood. 

First, the age-range covered the complete Basic School, from the 
development the second teeth the onset adolescence, clearly 
marked natural division human life, biologically and psychologically. 
Individual development varies about the norm, but when about 
seven years old the child the family does develop into the little 
schoolboy, the member gang, the sturdy citizen society his 
equals. Home and family remain, happy circumstances, the secure 
background his life, but they are longer the forefront his 
interests; with the seventh year one vitally important period growth 
ends and another phase begins. accident that one great 
educator, Ignatius Loyola, asked for the child ‘until seven’; that 
another, Lord Baden-Powell, fixed seven the age when boy could 
join the great gang game scouting becoming cub. 

Somewhere about the fourteenth year the major physical and 
psychological changes adolescence begin. There opening 
wider vistas, response universal ideals, maturing individual 
characters and interests. The significance and unity the adolescent 
period recognized educational tradition such the English 
Public School with its age-range 14-15 18-19, and the scout 
movement its provision separate organization—the Rovers and 
Rangers—catering for adolescent boys and girls. For this same age-group 
Nai Talim envisages the post-Basic stage education, standing like 
the English Public School between the schoolboy stage and university 
education properly called. 

The schoolboy and schoolgirl period from seven fourteen 
then one whole period, and should treated such. think that 
most us, try recall objectively our own intellectual and 
emotional interests during the years our growth, could confirm this 
from our ‘own experience. only all teachers could learn plan 
their work from the standpoint biological and psychological deve- 
lopment, and not according the mechanical demands the 
examination hall, what tremendous and beneficent revolution 
practice would follow. 

This Basic School period then stable period steady, continuous 
growth between two major revolutions. His biological stability gives 
the child tremendous reserve energy, which uses ceaseless 
exploration the whole world experience which lies open him. 
Boys and girls this stage have almost inexhaustible craving for 
knowledge any kind and any form, combined with great urge 
learn the skills serious adult occupations. There greater 
misfortune for them than have nothing do. The power 
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intellectual comprehension develops steadily until the age 
fourteen the adult ability follow generalized reasoning—as 
geometrical theorem grammatical analysis—has been acquired. 
There nothing ludicrous, abnormal, extravagant the claim that 
normal boy girl fourteen, properly educated and with 
artificial pressure strain, should reach the level knowledge and 
understanding the world around him which are accustomed 
associate with the Secondary School Leaving 

good syllabus for the later years this period must therefore take 
account the children’s increasing interest related wholes 
knowledge, and the general principles underlying particular 
phenomena. This means that, while the principle presenting know- 
ledge and when needed deal with life-situations should 
continued, the knowledge presented should more systematized 
kind than with the younger children. few examples 
syllabus the Hindustani Talimi Sangh will show how this works out. 

Health fundamental need, and the achievement self-reliance 
all that pertains clean and healthy living major objective 
the Basic School. The first step towards this the firm establishment 
good habits health the practice regular daily routine. 
the first four grades this routine established, with the practical 
knowledge what and how it. But grade five 
‘children should begin understand the scientific basis physical 
well-being’, and grades six, seven and eight elementary but 
systematic study food-values, the chief functions and systems 
the human body, and the causes and prevention disease, 
undertaken connexion with expanding practical experience. This 
systematic knowledge not bookish lumber, but practical guide 
living, and the test its reality the pupil’s ability keep himself 
clean and vigorous health. 

Work the basic craft chosen the school, whether the 
production food clothing, should, has been properly 
organized and taught, approaching real self-sufficiency during the 
last three years the course. The teaching the craft this stage 
should, along with steady increase efficiency production, provide 
for intelligent understanding the basic scientific principles 
involved, and the historical, geographical and cultural aspects the 
work. dawning interest scientific truth and the pageant 
human and culture can stimulated 
through well-taught productive craft. 

further example the development more related and 
systematized study may take the use the educational opportunities 
provided religious festivals. Below grade five these provide excellent 
occasions for stories the great religious leaders, treated more 
less isolated incidents teachings. grade five the same festivals 
are used answer the question: ‘What are the great religions 
India and how did they arise grade seven the teacher will, 
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simple way, link the work the religious leader with the 
conditions the country which lived and taught. 

the work the senior grades, two vitally important principles 
must combined. One that the children should display increasing 
maturity and sense responsibility both the productive work which 
the centre their education and their personal conduct and 
social relationships. second that this productive work should 
planned and developed stimulate and satisfy the intellectual 
curiosity this period life. 

Nearly fifty years ago Lord Baden-Powell launched movement for 
boys the immediate and tremendous popularity which was itself proof 
the reality the need and the soundness his method. The Scout 
movement supplemented the schools the directions which English 
elementary education was then most deficient. gave boys chance for 
the exercise practical intelligence, for open-air adventure, for handi- 
crafts, for obedience and leadership society equals, for the 
development self-respect and social responsibility. The Scout Law 
and Promise held before them high ethical ideal. 

The higher classes Basic School are dealing with children the 
Scout age, and its programme contains all the appealing elements 
Scouting for boys. But its most distinctive method and its most 
fundamental concept goes far beyond anything that has yet become 
explicit Scouting. Its method, knowledge and practice are in- 
separable, and education through life whole, not the mere 
addition ‘desirable extras’ the conventional study books. Living 
experience not extra: the central essential medium 
education. 

Probably nearly everyone would assent the last sentence, put that 
way, high-sounding educational ideal. Not everyone prepared 
follow out its revolutionary implications. would seem, for 
example, that what the majority teachers want know whether 
the Basic School pupil the 8th grade not able pass 
School Final examination the present pattern. does not occur 
them ask whether that examination now stands sound test 
pupil’s equipment for dealing with real life. other words, they 
measure life the examination, they not test the examination 
life. What matters not whether the child has studied this that 
period history rule grammar. What matters that should 
able leave the school his childhood and forward into 
adolescence reasonably well equipped character and outlook, 
practical skill and understanding his environment, meet the 
real demands and problems the next stage his life. 

This brings finally the fundamental concept out which this 
revolutionary method springs. The Basic School, with its emphasis 
productive manual labour for food and clothing, the 
direct outcome Gandhiji’s vision new social order. Its pro- 
gramme expression, the level children’s education, the 
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ideal non-violence and truth. means end, and the end 
commonwealth workers what Gandhiji called 
‘the India dreams’. such essentially revolutionary. 
gives education for life—yes; but not necessarily for what goes 
the name ‘success’. holds before its pupils the ideal Sarvodaya, 
individual fulfilment creative service for the common good. 
seeks lay the foundations personality that, when later stage 
the conscious choice ethical standards made, the young citizens 
India may choose unselfishly and accordance with truth they 
see it. hopes breed men and women who will rebels against 
all injustice and evil, not because rebellion psychological compen- 
sation for frustrated youth, but because they have soberly decided, 
mature and integrated men and women, that they will choose the 
path the common good rather than the easy selfish way. 

These ethical choices the maturing adolescent are sense 
outside the range the Basic School programme. But another and 
deeper sense the programme, especially its later stages, cannot 
understood all without reference the convictions the true 
nature human society and the true dignity human life which 
inspired its founder and inspire its exponents. considering the 
development the senior grades the Basic Schools even the intellectual 
and technical equipment the teachers, important that is, less 
vital than the question their understanding and acceptance these 
underlying attitudes and beliefs. 

MARJORIE SYKES 
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difficult the space short article give complete picture 
the teaching English French schools. even little 
presumptuous for make the attempt, since own experience 
limited teaching four classes for one year the Blois. 
May therefore beg the indulgence any reader who may detect 
inaccuracies what follows who may think that number 
important details have been omitted? 

English the first foreign language the majority French Lycées 
today. Children begin study when they enter the sixth, 
bottom class, the school about the age 10. compulsory 
subject the Baccalauréat which they take between about and 
age. 

Boys must offer foreign language their Brevet. This 
usually English. The Brevet optional examination which they 
take the end their year the third about years age. 
Boys who propose stay the three four more years after the 
third take the often not take the Brevet. 

The standard English the Brevet about par with the 
standard the old Oxford and Cambridge School Certificate French 
paper, though there oral examination. Unlike English candidates, 
however, the French children have made study English history and 
social customs the course their English studies. have also 
studied selected passages from many our greatest writers from 
Shakespeare the present day. Among modern writers they read 
Wells, John Galsworthy, Priestley, Kenneth Grahame (The 
Wind the Willows) and Virginia Woolf. boy who has passed his Brevet 
therefore normally has more knowledge Great Britain and the British 
way life than has the English School Certificate candidate France 
and the French. 

For the Baccalauréat the standard, course, much higher and 
there oral examination for candidates whose written work has 
standard but probably true say that higher than the old 
Oxford and Cambridge Higher Certificate. Candidates must able 
translate fairly difficult passage into English and write essay 
idiomatic and accurate English. They must also able converse 
intelligently and intelligibly upon any subject which the oral examiners 
choose. 

Beginners have four five lessons English each week, each lesson 
lasting hour. their fourth year they may sometimes only have 
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three lessons week and from then the time devoted English varies 
little according their choice subjects the final Baccalauréat. 

The Direct Method officially prescribed for teaching English. 
practice most teachers probably also use little French the classroom. 
normal lesson with class boys with two three years English 
behind them may planned along some such lines these. (These 
remarks are based upon lecture teaching Modern Languages 
one the chief inspectors the French Ministry 
modified own experience Blois.) The hour begins with two 
three minutes’ phonetic drill; this may words the text under 
study which offer peculiar difficulties pronunciation, whole phrases 
which are valuable study linguistically and phonetically, and which 
frequent repetition can made sound like English with scarcely 
trace French accent. ‘The next half-hour devoted the 
text. master reads aloud the passage, limited section it, 
slowly and with appropriate gestures help explain the meaning. 
will then through the passage again explaining, English, any 
culties. Next must try bring out the content the passage, the mind 
the writer, the ideas wishes convey and the effect these ideas 
might have upon sensitive reader. This the famous explication 
which the bedrock language teaching France. Next, 
now that the passage has been thoroughly explained, individual boys 
will asked read it. Finally, questions will asked and answered 
English upon the text. 

other lessons there will have some time devoted studying 
the grammar the text for 10-15 minutes so. Occasionally there 
should dictation from the text already studied (this was 
surprisingly popular exercise Blois very boys ever got more 
than two three mistakes quite long dictation). And there 
should also théme—translation from French into English, usually 
making use the vocabulary and grammar the text studied. This 
exercise normally done ‘for homework’ also the regular 
piece translation from English into French. Version 
usually done entirely unprepared, but with vocabulary dictionary 
help, and often notes the editor the textbook any awkward 
passages. 

There is, course, hard-and-fast rule about method. What has 
been said above lends itself plenty variation all stages 
learning English. But the general line recommended the 
French and all teachers English least lip service 
it. And judge from the older pupils, who had been taught accord- 
ing this method for five six years, highly successful. 

Bearing out this fact well recall evening soon after our arrival 
Blois. The headmaster invited bring wife and small boy 
dinner. wife had forgotten nearly all her schoolgirl French 
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and the headmaster and his wife spoke English she was little 
concerned the prospect this dinner. But all was well. Jeannette, 
the headmaster’s 17-year-old daughter, was put next wife. Since 
she had been taught English for six years Jeannette was able converse 
fluently English and was never loss for remarkable 
achievement. Nor was Jeannette any means alone this: sub- 
sequently met number other senior boys and girls whose English 
was almost equally good. 

The aim English teaching France, according the lecturer 
referred above, ‘must limited the acquisition relatively 
simple but sound knowledge. the end his studies pupil must 
able understand easily text average difficulty and express 
himself correctly and without too much difficulty the foreign language 
within the limitations his basic vocabulary’. must admitted 
that the French achieve very considerable measure success this 
objective. Jeannette’s ‘basic vocabulary’ means small! 

Here word should said about the teachers English the lycées. 
Let follow typical Agrégé Anglais through his academic career. 
Having passed his and left school must proceed the 
university. Before can enrolled student, however, must 
first pass another examination, known the propédeutique. This 
largely device prevent the universities from being flooded with 
students. Having safely achieved this will now read for his Licencie 
Lettres: this corresponds B.A., and will normally take about 
three years. this stage will probably apply for post 
Assistant English grammar school. will receive very small 
salary and will required teach ten hours week. His work here 
will principally with very small groups senior boys whom will 
help with French conversation, and will also give simple lectures 
French literary subjects. But what more important for him 
that mixing with English schoolmasters and living the life 
Englishman. This enables him perfect his knowledge everyday 
colloquial English well English habits and customs: both very 
important matters for his future career teacher. very likely 
that will stay England for two years Assistant, moving 
another school for his second year. 

With his Licencie Lettres and two years’ experience England 
our teacher now for post French school. This will not 
difficult find. wise will try arrange for post 
where has only few hours’ teaching each week (at proportionately 
low salary) that can study very hard for his Agrégation and 
attend lectures the nearest university. This certainly tremendously 
hard work. ‘There vast syllabus set-books studied detail. 
The examination consists two seven-hour papers and two four-hour 
papers and voce examination for those who reach high enough 
standard the written work. This examination concours—that 
say, only certain number candidates are accepted, irrespective 
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the standard the work done. rule only about ten per cent 
the candidates get their Agrégation each year. gruelling 
examination and very few candidates pass their first attempt. 

will seen that Agrégé Anglais has profound knowledge 
English. Not every teacher English, however, Agrégé 
though this the ideal towards which the French are working. But 
most lycées have least one Agrégé and this sets the pace 
for the school. should explained that the Agrégé paid 
higher salary-scale than other teachers who have not this outstanding 
qualification. 

The future civilization the West far from certain. But the 
strengthening the cultural links between France and Great Britain 
something which certainly worth trying do. The French are fully 
aware this. Therefore the teaching English plays very important 
and successful part their educational system. 
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COLLEGE Community Education 


One the major defects modern education its tendency become 
thing apart from the community, mystery craft that carried 
experts within the four walls school. such tending 
more and more isolate the child from, and insulate him against, all 
contact with the community which will have live, and for which 
being prepared. This isolation education from the community 
one the main causes its present ineffectiveness and lack 
direction, for education true preparation for life must 
deeply rooted the community and dynamic relationship with it. 
Education has, our day, especially the urban areas though 
means only there, withdrawn into ivory tower its own with 
disastrous consequences. 

England this withdrawal from the life the community was 
most noticeable the towns. The village schools managed preserve 
fairly close contact with village life and society; but with the 
reorganization elementary education into two distinct stages—primary 
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eleven years the nearest secondary school, generally located 
country town nearby. This separation the child from his village 
and the giving him secondary education with predominantly urban 
bias soon set internal stresses village children. This led many 
them forsake the village which they were longer ‘at home’ 
for the many attractions the town, thus depriving the villages the 
best brains and talents. Nor could the intelligent village youth 
blamed for his choice. Village life tended dull, monotonous and 
limited, offering scope for rich varied intellectual, social and 
physical life, and having nothing offer place the varied 
attractions the town. 

Perturbed these facts, and the steady drift talent and ability 
from the villages the towns, the Director Education the 
Cambridgeshire County Council, Henry Morris, devised system 
education that would remedy these serious defects and deficiencies 
the educational provisions the Council for the largely rural area for 
whose physical, intellectual and spiritual welfare they were responsible. 
The result this planning and his vision was the Village College. 
Like all novel ideas, his plan met with opposition from all quarters, 
but persevered with it. The first Village College Impington 
proved great success, three others were started other parts the 
area, and hoped soon complete the full plan building six 
seven similar colleges which will cover the entire rural area. 

What exactly the Village College, wherein lies its originality, how 
far has succeeded bridging the gap between the school and the 
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community and filling the social and cultural vacuum village life? 
These questions may best answered examining the objectives, 
organizations and achievements one the four existing colleges— 
Linton Village College, which the author had the pleasure visiting 
and making study of. 

Linton Village College lies the heart rural Cambridgeshire, and 
caters for 5,000 people all ages, scattered small villages isolated 
farmsteads within area five square miles. Under the Education 
Act 1944, education has been defined, adequately for the first time, 
continuous process development body, mind and spirit from 
the cradle the grave’, and County Education Authorities have been 
charged with the duty ‘of contributing towards the spiritual, moral, 
mental and physical development the community their adminis- 
trative area ensuring that efficient education their areas shall 
available means primary, secondary and adult education’. 
Education has been clearly interpreted not merely instruction the 
three R’s but including religious, moral, social, recreational and health 
education well vocational training. Local Councils are bound 
make adequate provision for them all. Instead diffusing its 
provision facilities for all these aspects education variety 
institutions, which tend isolate the various sections community 
from one another, and from the community whole, the Village 
College attempts concentrate many them possible within its 
walls. The Village College unique type educational institution 
that does not cater for particular type activity, for 
particular village. caters for the whole community, men, women and 
children, all villages within area five square miles, and 
endeavours provide for the infinite variety tastes and interests 
clientele, who are both sexes and all ages, abilities and 
aptitudes. Primary education still given the village schools; but 
from there onwards the Village College takes over providing 
secondary school, Juvenile Employment Advisory Service, Youth 
Service for young people both sexes from 18, and wide variety 
facilities for the further education their elders. thus 
school cum Employment Bureau, cum Health Clinic cum Club for 
the family; short Community Centre for the social and cultural 
life the rural area serves, providing all those amenities which 
townspeople possess and villagers lack. 

Linton Village College long functional building constructed 
largely concrete and glass, amid idyllic rural environment and 
surrounded lovely garden and small model farm, both which 
are run the school-children assisted their elders. contains 
large hall for film shows, plays, social functions and conferences, 
swimming pool, cafeteria, and several rooms that can used class- 
rooms during the day and for the meetings the various voluntary 
organizations and societies and classes the evenings. The school 
department staffed capable and experienced teachers, whose 
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services are also available for the adult activities the evening. 
charge the College the Warden, who with utmost freedom, 
and co-operation, plans, co-ordinates and directs all its varied 
activities, thinks fit. This freedom, the hands 
qualified and experienced man vision, important, for much experi- 
ment and flexibility are required adapt the individual colleges 
varying local needs and circumstances, and uniform plan can 
attempted for the whole area. One great difficulty rural areas that 
distances and the lack transport This difficulty has been 
foreseen the College and has provided its own transport fetch 
and take home the school-children every day. ‘This facility also freely 
available three days the week for the adults. Free transport 
gives people all parts the area for which the College provides 
equal opportunity partake its benefits, and enables them feel 
that the College belongs them much does those fortunate 
enough live within walking distance it. Linton College functions 
throughout the year, but most busy the winter when the rural 
folk have less work and hence more time enjoy its facilities. 
then that these facilities are most enjoyed alternative the 
tedium and discomfort the bleak and cold winter evenings. Almost 
the entire cost the College borne the County Council, but 
members pay nominal subscription per term Club fees, 
and small hoc charge levied for each activity which the adult 
the child participates, the sound principle that people only 
appreciate something when they pay for it. 

Linton Village College not only forms focus for all the social and 
cultural activities the area serves, also energizing centre 
from which culture diffused throughout the neighbourhood, and 
through all sections village society. does not, however, make 
the fatal mistake attempting remove all activities from the 
individual villages; instead adopts the much healthier plan carrying 
its activities into the villages, helping the villages develop their own 
crafts and local societies, and stimulating them break new ground. 
The Assistant the College for instance runs Youth Club 
each village which forms the centre and focus the activity the 
young people the village and effectively prepares them for adult 
responsibilities and activities. For the Women’s Societies, the College 
arranges practical courses domestic science, hygiene and home 
management, both the villages and the College, and makes similar 
arrangements for the men. this division activities both the 
Village College and the villages undertake what each can best, and 
there healthy two-way traffic ideas which immense mutual 
benefit. allow the villages time and opportunity develop 
their own inner life and activities, the College only open three 
days the week—the teachers and tutors being out the villages 
the other three days—and concentrates social 
and cultural activities such dramatics, swimming, films, lectures, 
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conferences, dances, discussion groups, and all types practical and 
cultural courses which people from different villages can fruitfully 
co-operate. 

the Village College itself, the main stress the principle 
freedom and voluntary work. members are neither patronized nor 
imposed upon, nor regimented; they themselves select what activities 
and courses they want, and the College authorities help them run 
these courses successfully the necessary skill, guidance and advice, 
and when they are asked for. Student Council, representative 
all the activities and classes the College, organizes, co-ordinates and 
controls the inner life and activities the College and has the privilege 
nominating one member the Governing Board, composed 
officials and prominent non-officials, which exercises general and 
benevolent supervision over the College. This Student Council 
generally operates through sub-committees, such the Social Sub- 
committee, the Further Education Sub-committee, and the Youth 
Committee, which advise the Council what courses hold and 
where hold them. Student Council runs all social welfare 
activities and collects sums money that may needed, over and 
above the generous financial aid the County Council, launch out 
new ventures and activities. The staff the College act guides, 
friends and philosophers, helping the people run their self-chosen 
activities well possible and, mainly suggestion and example, 
creating taste and desire for new social and intellectual adventures. 

The four existing Village Colleges have now 
successfully for over ten years. that comparatively short space 
time they have disarmed all their critics and infused new life into the 
backward rural areas Cambridgeshire, and such are probably the 
most successful experiment rural education England and the 
world recent times. achievements are many and varied; but 
the most striking are that they have bridged successfully the existing 
gap between the school and the community, making education 
once more community affair in, and for, and the community. 
They have broken down the isolation and monotony village life and 
provided excellent and much healthier counter-attraction the 
lure the towns for the village folk. They have destroyed the barrier 
between the school and the community bringing the community 
into the school and education into the centre village life. They have 
spanned the dangerous period between school-leaving and adult 
life through the Youth Service, bringing adult education the 
community whole and stressing, word and example, that 
education its fullest sense co-terminous with life, and that its 
main object enable one live happy and complete life. The 
Village College has also filled the vacuum village life, and brought 
isolated villages and farmsteads into living contact with one another 
providing Community Centre for all the life and activity 
particular rural region, and creating socio-cultural region, parallel 
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that the town. has the advantage having all the amenities 
town, yet peculiarly adapted the needs and interests rural folk. 

the general theory rural education, the Village College theory 
and practice has made great contribution. making the village 
whole the centre education, has pricked the dangerous fallacy that 
education can only carried school building. has abandoned 
the limiting idea fixed time age for education treating 
continuous dynamic lifelong process growth and development, each 
stage which equally important and has its own needs and interests. 
Finally, has proved that education least valuable when 
imposed expert, and most fruitful when becomes co-operative 
endeavour between teachers and pupils living and learning together. 

This reorientation education community project, in, for, and 
the community the Village College’s greatest achievement. Only 
true community education, such provided these excellent 
institutions, can produce that truly cultured and democratic society, 
the village and the town, which all nations are striving 
makes education social affair; not merely matter books and 
lectures, but practice social thinking and feeling and community 
life and activity, through which members educate one another and 
develop that unity spirit and ideals which the best foundation for 
democracy. 

institution, however good, can transplanted from one country 
toanother. But the Village College idea translated into Indian ideals, 
and adapted India’s unique rural conditions and needs, feel will 
provide solution the problem finding education suitable for 
her vast rural population. 
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Economically Wrong 
DOMINATED examinations the present-day system education 
is, competition cannot but play important part the education 
the children our Rightly wrongly, good deal 
competition being encouraged the classroom the present 
moment. ‘This sort thing cannot helped unless and until the 
tyranny examinations done away with. The real aim education 
being lost sight of, both the teachers and the taught, who set 
much store examinations. Success the examinations looked 
upon the sole end education the average pupil, inasmuch 
constitutes the criterion which his her merit and worth 
are judged. The examinations are like many hurdles placed the 
path successful career life. future young man 
generally doomed fails pass the examinations. 
the passing examinations, rather than the acquisition 
knowledge, considered the goal attained the average 
student throughout the period education. Prizes and scholarships, 
which are intended serve inducements for pupils pursue 
higher studies, are also awarded the results certain examinations. 
Boys and girls are not promoted from one class another unless they 
pass the annual examinations held the end each academic year. 
Prevision has also been made for some competitive examinations 
the end the educational career our boys, with view selecting 
candidates for certain administrative jobs. not possible give 
university education all the pupils that join schools. This will leac 
good deal wastage time well money, and overcrowding 
the educational institutions the country. Such the case with 
the appointments, also, which are only limited number. Examina- 
tions are thus useful solving problems elimination and selection. 
Competition examinations also considered one the best 
means promoting diligence and industry among the students, the 
fear being outdone and beaten others serving incentive 
study. 

Eminent educationists, such Bertrand Russell, 
decried the principle competition underlying the present system 
examinations. According Russell, ‘Competition not only bad 
educational fact, but ideal held before the young’. 
inculcate the principle competition among the young. the 
present time, when world fellowship and amity among different nations 
are being aimed and preached, the ideal co-operation and fellow- 
feeling, rather than competition and rivalry, should upheld before 
the younger generation during the formative period life. 
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denying the fact that competition gives rise good deal 
jealousy and unhealthy rivalry among young scholars, who should 
instead imbued with spirit sympathy and fellow-feeling. 

Referring the present system examination, Bertrand Russell has 
truly observed: ‘In each generation the best brains and the best 
imaginations are immolated upon the altar the Great God Competi- 
The tremendous strain put upon the physical and mental 
resources young pupils their preparation for the examinaticns 
cannot but productive harmful effects. Very often the strain 
tells upon their health too. The sense frustration and the bitter 
disappointment occasioned failure pass exan.ination involves 
deal emotional and nervous strain. Another evil the present 
system which cannot overlooked that the acquisition knowledge 
thus being reduced sheer drudgery and boredom, being motivated 
the sole object passing the examinations, whereas should 
joyous pursuit. Apart from all this, the examinations not always 
prove sure and accurate test merit and intellectual profici- 
ency. The element chance cannot altogether ruled out from the 
present examination system. 

Now the question how far competition can eliminated from 
schools. are various circumstances which militate against the 
abolition examinations, imporiant place has been assigned 
them the present educational system. the examinations 
are abolished, some other method selection must needs 
evolved. Some sort tests must resorted for the purpose 
selection. But the problem what basis the selection 
made. The general impressions formed the teachers the course 
teaching should not the basis selection, these may not 
always correct. Besides, the teachers, too, cannot always 
expected fair and impartial the matter selection. They may 
biased against some pupils. The latter are also likely exert 
personal influence upon the teachers, order secure their ends. 
and favouritism must guarded against. 

Bertrand Russell has suggested that pupils who will for 
university education may selected the age twelve, after which 
they should selected for their general intelligence rather than 
intellectual proficiency. This brings the question intelligence 
tests. But our Indian children are not all used these tests, which 
are not always accurate measure their intelligence, and such 
they cannot always relied upon. That the present system 
examinations needs thorough overhauling admitted all hands. 
Apart from the strenuous preparation that the heavy syllabuses 
prescribed for the examinations usually demand, the type questions 
set should also changed. The present ‘essay-type’ answers 
required the examiners, which are really difficult assess, can 
hardly conform uniform standard. They are usually marked 
different examiners according different standards. The assessment 
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the examinees’ merit rendered all the more difficult question 
paper offering wide choice questions. Besides, the average 
examinee may find hard put his ideas down and marshal relevant 
facts proper manner under the stress abnormal examination 
conditions. One’s success the examinations cannot always 
considered the hallmark one’s scholarship and erudition. 
Some have suggested that the essay-type examinations should 
replaced objective tests. new type questions, used 
these tests, aim more accuracy information than the essay- 
type, inasmuch the new type questions call for definite 
and clear-cut answers. The objective tests are thus likely ensure 
more accurate answers, which are far easier mark. 

Bertrand Russell has suggested another way out. his opinion 
there should special schools for the education exceptionally 
clever and intelligent children, just there should special schools 
for the mentally deficient ones. The setting special schools 
for clever children likely touch only the fringe the problem, 
however. 

the present moment, good deal competition being 
encouraged the playground also. the necessity and import- 
ance the house system, which tends develop the team spirit among 
boys and girls. schools and colleges inter-house competitions 
games, music, debates, recitations and the like may arranged 
wherever possible, rouse the spirit co-operation and fellow- 
feeling among groups pupils. should taught how work 
and play perfect co-operation and unison with the individuals 
making particular group—how identify their personal interests 
with those the party they belong and how fight for the cause 
the whole group. The introduction the house system likely 
long way towards the substitution group activities for 
individual work the classroom too. present system prize- 
giving sure give rise good deal unhealthy competition 
among pupils. The fortunate ones who carry off the prizes may feel 
inclined look down upon all those who are less fortunate than 
themselves securing these prizes, and may thus develop into 
intellectual snobs. Such pupils fail win the prizes may get 
jealous and envious their more fortunate friends. roll honour 
might well substituted for prizes, and this might granted 
the basis the achievements different houses. the evil effects 
competition are mitigated, nothing short thorough 
overhauling the present system will bring about the desired results. 
The problem should set the educationists the day thinking seriously. 
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THE Seminar social studies organized the South Indian 
Union October 1950 made the following recommendation. ‘It will 
essential have separate social studies room serve laboratory 
and library where all reference books and equipment may kept and 
used all times. The managements may requested make the 
requisite provision especially the earliest ‘The various 
discussions and resolutions the Seminar revealed that the initial 
feeling opposition the new subject had dwindled. The fact that 
teachers had come forward with the demand for separate room 
for social studies shows, beyond doubt, their anxiety for teaching the 
subject more efficiently. 

Generally teachers are conservative type people. 
and customs influence them very strongly. when social 
studies was introduced the place history and geography, those 
teachers who were specialists these subjects were little upset. 
But they soon realized that the newly introduced subject social 
studies was definitely more suitable for the secondary-school stage and 
more useful the present political and social set-up our country. 
Naturally they are now anxious find ways and means teaching the 
subject efficiently possible. 

The efficiency teacher’s work depends large extent the 
facilities which the school management provides. One the facilities 
which contributes successful and efficient teaching suitable class- 
room. Social studies holds key position the secondary school 
curriculum, because expected make most valuable contri- 
bution training the pupils enlightened and efficient citizens 
and thus help achieve the present fundamental aim secondary 
education. only fair that the school should provide 
separate room with adequate equipment for teaching the subject the 
way which should taught. The following discussion the 
need for separate social studies room expected encourage the 
managements schools come forward the matter making ‘the 
requisite provision especially the earliest opportunity’, and also 
indicate the teachers charge social studies how best they can 
utilize the facility made available: 

separate social studies room essential house the equipment 
necessary for teaching social studies efficiently. social studies 
taught efficiently the teacher will need many items equipment, 
follows: 


(i) Maps, charts, diagrams, globes and models. 


(ii) Pictures. Many sets small pictures suitable for projection 


with the epidiascope, large wall pictures, picture albums and 
flannel-graphs. 


DEVASAGAYAM 


good library. This should contain Reference books such 
Books Knowledge, Children’s Encyclopedias, Lands 
and Peoples, Year Books, Atlases, etc. (b) Information-giving 
books preferably the regional languages, which can 
used all pupils. (c) Journals, magazines, newspapers and 
illustrated periodicals. Those the regional languages 
should given special preference. 


epidiascope, film projector—preferably sound projector 
—and radio. the epidiascope can fitted with 
adapter for film-strip projection, separate film-strip projector 
not always necessary. 


(v) Slides, films and film-strips. 


The storing equipment and material different parts the 
school building has never been satisfactory. becomes necessary 
for the teacher carry the equipment from room room, the damage 
caused the equipment likely serious and the teacher also 
likely tempted neglect the use the various teaching aids 
available the school owing the difficulty getting them and 
moving them about. Much time also lost sending children 
fetch the maps charts required. many schools there pro- 
vision even for exhibiting the maps the classroom. 

the other hand, the available equipment stored scientific 
manner appropriate places separate social studies room, the 
teacher will able utilize during the lesson most efficiently 
and with the least waste time and energy. Thus better learning 
can ensured for the pupils. Moreover, such separate social studies 
room can provided with all necessary fittings for the exhibition 
maps, charts, pictures and models. 

separate social studies room can solve the problem housing 
the social studies library conveniently. social studies 
taught through pupil activities, the school should provide separate 
social studies wing for its library, well equipped with suitable reference 
and other books. Although some the schools the library 
contains many useful books, the pupils are not able make the best 
use them mainly because there provision the library for 
pupils sit and study the books and take notes. This defect can 
remedied all the books the library which are suitable for social 
studies are placed the shelves the separate social studies room 
charge the social studies teacher. When children are organized 
groups for social studies projects they frequently have make use 
many reference books. They can this conveniently only the 
social studies library housed the separate social studies room 
where the subject taught. 

For introducing activity methods teaching social studies 
separate social studies room also essential. The ordinary classroom 


often unsuitable for the introduction activity methods because 


THE SOCIAL STUDIES ROOM 


the following reasons. 


(i) The furniture the ordinary classroom often unsuitable. 


When children are engaged group activities might 
become necessary rearrange the seats different ways. 
Small tables and small armless chairs are the most 
convenient type furniture the social studies room. 
will easier for the school provide one room with this 


type furniture than replace the existing furniture 
every room. 


{ii) There usually not enough moving space the ordinary 


MA 
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classroom, especially these days when every class contains 
pupils. The social studies room will have 
larger than the ordinary classroom. room feet long 
and feet broad will found suitable for class 40-45 
pupils learn the subject through group activities. 
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The diagram represents model social studies room and 
shows the arrangement seats for five groups eight pupils learn 
social studies through activities. The diagram also shows the arrange- 
ment the library shelves, the cupboards for maps, charts and pictures. 
The blackboard and the map-stand are the northern side. the 
southern wall picture-board for pinning pictures. either 
side the picture-board are whitewashed spaces above the work- 
tables, serve screens for projecting pictures with the epidiascope 
films with the projector. The radio placed the cupboard for 
charts. When the teacher gives oral lesson, the pupils rearrange the 
seats front the teacher’s table. expected that one group will 
work the work-tables the class contains more than pupils. When 
the class engaged group activities the teacher expected move 
about, helping particular pupils whenever his help required. ‘The 
windows and the doors, well the ventilators higher up, are 
fitted with black dark blue screens darken the room when the 
epidiascope the projector used. 

The importance the use audio-visual aids ensure 
effective learning recognized all teachers. order help the 
teacher make the best use audio-visual aids such the radio, the 
film-strip projector, the epidiascope the film projector, whichever 
the school might possess, separate social studies room absolutely 
essential. Although teachers are aware the value audio-visual aids 
the learning process, cannot said that they know how 
employ these aids the most effective manner. Unless the use the 
audio-visual aids properly integrated with the usual teaching 
methods, the pupils can derive little educational benefit their use. 
often find schools arranging film shows listening broadcasts, 
with connexion whatever with the ordinary work the school. 
Although such occasions may have some entertainment value, they 
yield appreciable result from the educational point 
only when fully equipped social studies room made available that 
the teacher will able integrate the audio-visual programme with 
his usual teaching schedule and thus enrich the educational experiences 
his pupils. 
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GRAPHICAL SOLUTION 
QUADRATIC EQUATIONS 


Tue following are the different ways which Quadratic Equations 
mathematics can solved graphically: 


The quadratic equation can solved graphi- 
cally drawing the curve and noting the 
X-coordinates the points where cuts the X-axis, 


II. the procedure may follows: 
sented the two simultaneous equations and —bx—c are 
drawn, the X-coordinates the points intersection the parabola 
and the straight line give the roots the equation 
The parabola the graph and the straight line that 
Fig. illustrates the solution the equation 3x? 


III. the coefficient can made! dividing the given 
equation throughout the procedure will before: 


‘Therefore the graphs represented the two simultaneous equa- 


c 


points intersection the parabola and the straight line give the roots 

Thus this method utilized solving the equation 
should drawn. 


IV. The advantage this method over the preceding one that 
the parabola drawn, namely that represented the equation 
the same for all quadratic equations. printed parabola 
represented available the figure above, any quadratic 
equation can solved simply drawing the required straight line 
and noting the the points where cuts the parabola. 


the last two methods are combined, quadratic equations 
can easily solved graphically. ‘To illustrate: given graph sheet 
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unit both axes, little thought will show that can readily 
made represent the graph altering the scales the 
X-axis and the Y-axis suitably. the scale the X-axis represents 
units and the scale the Y-axis, units, then the 
printed parabola becomes the graph Then simply 
drawing the straight line represented (care being 
taken respect the altered scales), the equation ax’ can 
easily solved. 

solve the equation this method, the scale 
the X-axis units may fixed. the given printed 
drawn with this scale, the X-coordinates its points intersection 
with the printed parabola are the roots the given equation (Fig. IV). 
The scale the X-axis should chosen include the roots 
the given equation its range. Obviously there loss generality 

interesting note that the above cases the Y-coordinates 
the points intersection the parabola and the straight line 
represent the roots the quadratic equation This obtained 
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Will you help obtain some infor- 
mation which need connexion with 
small piece research doing? 

wish find out what kind stories 
and other literary materials are the 
greatest interest Indian children 
various ages. For the present limit- 
ing the investigation children between 
about and years, approximately those 
middle school (senior Basic, pre-high 
school) classes. 

The varieties material may roughly 
classified follows: 

Class A—Stories from the Indian classics 
(Ramayana, Mahabharata, Purana, 
ka, ancient Sanskrit drama, etc.) 

Class B—Stories from the 
ancient classics (Chinese, Greek, Roman, 
Scandinavian, Anglo-Saxon) 

Class C—Medieval stories romance and 
adventure (Rajput, Persian, Arabic (Ara- 
bian Nights), Arthurian, Carlovingian 
(Charlemagne and his Peers), Robin 
Hood, Dick Whittington, etc.) 

Class D—Fables with moral, including 
those which animals speak and act 

-like-men (Panchatantra, Jataka, Aesop, 

Fontaine, etc.) 

Class E—Fairy stories (traditional, such 
Cinderella, Sleeping Beauty, Jack 
the Giant-killer, etc.) and modern stories 
bringing supernatural intervention 
etc.) 

Class F—Purely absurd but amusing ad- 
ventures (e.g. Mickey Mouse, Baron 
Munchausen, etc.) 

Class G—Adventure stories 
history (e.g. versions of Sir Walter 
Scott’s novels, Henty’s stories, etc.) 

Class H—Imaginary adventures (e.g. 
Jules Verne and Wells’ 
journeys the moon, the bottom the 
ocean, stories, stories about 
pirates, cowboys, treasure- 
hunts, Red Indians, motor-races, sea- 
adventures, etc. 

Class stories real life 

(mountaineering, exploration, war and 

heroism) 


CORRESPONDENCE 
Pearce Rishi Valley School, Madanapalle, writes: 


the Headmasters and and other fellow-teachers interested 


Class J—Stories school and domestic 
life, real imaginary, e.g. versions 
Tom Brown’s stories from 
Dickens, Mrs Molesworth, Henty, Bal- 
lantyne 

Class stories heroes 
and famous people 

Class L—Descriptions life and travels 
other countries, olden times, etc. 

Class M—Descriptions everyday life, 
holidays, factories, how 
get our food, clothes, shelter, etc. 

Class N—Explanatory descriptions 
scientific discoveries and inventions, 
e.g. about the air, weather, stars, sea, 
birds, animals, health, citizenship 

Class O—Playlets, short stories conver- 
sations for acting 

Class P—Poetry 

Class Q—Material any other kind not 
included the above 


Please note that concerned 
with any question language this 
investigation. object only find 
out what kind matter interests children 
various ages India. 

you are charge school, may 
suggest that you ask your staff kindly 
help gather this information, which 
may useful them and you also? 
Please suggest that each teacher finds 
out from the which 
lessons their reading books (including 
library books and books read home 
both the mother-tongue and English 
and other languages, any) were most 
enjoyed, and which were less enjoyed 
not enjoyed all. the books can 

ent you with the lessons stories 
marked order enjoyment (e.g. three 
tick-marks for enjoyed’, two tor 
‘average’ and one for ‘generally not en- 
you could classify the answers 
under the headings mentioned above. Or, 
you can devise better way obtaining 
the actual opinions the children, please 
want know, not the teachers’ 

should very grateful you could 
help obtain this information. 


Problems Educational Reconstruction. 
366. Asia Publishing House. 1950. 
Rs. 

characterized breadth outlook, luci- 
dity exposition and fluency and felicity 
style. The present work, Problems 
Educational Reconstruction, exhibits these 
characteristics marked degree. Part 
the book contains material taken from 
earlier publication, entitled School 
the which has long been out 
print; Parts and III consist 
addresses delivered and articles written 
the author during recent years. There 
rich variety here, the topics ranging 
from the role education Indian 
village the story the remarkable 
experiment carried out thirty high 
schools America the reorganization 
secondary education. But there 
basic unity underlying all this diversity. 
The theme all the chapters plea for 
the radical reorientation our education- 
objectives, organization, curriculum 
and methods against the background 
conditions existing the world large, 
and India particular after the attain- 
ment freedom. 

There was time when Sri Saiyidain, 
like many other educational thinkers, was 
preoccupied with the problem creative 
freedom for the growth the personality 
the pupils. This preoccupation 
evident Part his book which 
discusses the general principles the New 
Education and writes glowing terms 
about the school active environment, 
tion promoting the happiness its pupils. 
The author has not changed his educatio- 
nal philosophy subsequent years; but 
has readjusted its component elements 
meet the demands the present socio- 
economic order and the challenge 
world-shaking events and ideologies. 
but natural that the articles and 
speeches dealing with new trends and 
approaches the emphasis 
from the individual the social aims 
education. Social education and education 
for democratic citizenship now become the 


BOOK REVIEWS 


problems requiring urgent solution. Per- 

haps the best part the book the one 

concerned with the education teachers, 
wherein the author pleads forcibly for 

‘new deal’ for teachers and new 

ideology teacher training. 

may contended that Sri Saiyi- 
dain’s contribution educational thought 
not original and that there frequent 
repetition ideas his writings. There 
doubt, however, that all the edu- 
cationists India the most eloquent 
interpreter progressive developments 
educational theory and practice. 
problems educational reconstruction 
this country one else can write with 
deeper understanding greater charm 
manner. The book reviewed here 
deserves place the shelf every 
school and training college library. 

Visual Books and II. Edited 
Pp. each. Max Parrish, London. 
1950. each. 

Pictures and diagrams have long been 
used illustrate textbooks but here 
have something new. The letterpress 
used extension the visual impres- 
sion, direct attention points 
suggest further investigation. 

the method certain symbols 
are used again and again, always with the 
same meaning. Colours are not used 
decoration but make the meaning 
clearer. For instance, air always repre- 
sented green dots and coal crossed 
hammers black rectangle, sound 
curl and water, blue wavy lines. This 
makes easy for the child understand 
and remember. claimed that the 
visual technique assists the teaching 
theory, helping the beginner grasp 
general principles. 

These first two books the Visual 

Science Series are intended for the two top 

classes primary schools. They deal with 

familiar animals and plants and with every- 
day phenomena. Book begins with the 
seasons and continues with the life 
animals and bees, food and clothing, water, 
air, earth, sun, climate and sound. Book 


includes air, fire, burning and breathing, 
heat, light and movement. There are 
many suggestions for things and 
lists books read. 

Physical science lends itself well this 
diagrammatic method, which the ideas 
size and number can readily and 
satisfactorily depicted. seems doubtful 
the ISOTYPE method can well express 
the reality flowers and animal life. 
The delicate colouring and structure 
plant and the texture the skin and the 
grace the animal conveyed 
except personal comtact. The type 
visual aid that useful for biology the 
moving picture, for there the living animal 
cam shown time and space, 
continuous motion. 

excellent article the March, 1951 issue 
visual aids are means 
end not end themselves. 
would pity symbols, however clear 
and attractive, were take the place 
the real thing. Facts can taught this 
way but the child should not make his 
own drawings too conventionalized. 

Indeed, the authors themselves explain 
clearly that books and pictures are not 
enough, that necessary doing 
experiments and looking things, the real 
objects, all the time. What aimed 
this method that, the aid the 
charts, the children should helped 
put their pieces knowledge together 
that they understand the subject 
whole. 

These books are very attractively printed 
colours excellent paper and are 
pleasure handle. first thought 
taking them how fortunate the child- 
ren today are taught such 
way! The names those responsible for 
the books are guarantee high stand- 
ard accuracy, interest, and originality. 

Social Training from Childhood Matur- 

Nancy Cr. 8vo. Pp. 

104. Methuen Co. Ltd. 1951. 6s. 


extremely readable presentation 
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Printed by » Brown, at the Wesley Press and Publishing House, Mysore City and 
published by Geoffrey Cumberlege at the Oxford University Press, Bombay 


subject which holds many temptations 
lapse into jargon, Nancy Catty’s slender 
volume not only discusses the aims 
social education, states the problem 
from the extremely personal and fascinat- 
ing angle the reader’s point view. 
The author begins with direct appeal 
the reader look back his own educa- 
tion and the influences that were work, 
see the mistakes made, the difficulties 
encountered and the emotional 
met with, and understand how and 
where reactions and impulses led the 
individual astray. Certainly this requires 
detachment, but tells you 
that worth while acquire detach- 
ment and how it. The author refers 
the common attitude which assumes that 
one emerges out educational insti- 
tution mature individual and fully 
developed personality, the absence 
desire see, know and do, the inability 
learn once one out the hands the 
teacher. some consolation know 
that this common failing all countries 
India, with our stress 
examinations and jobs after emergence 
from the educational mill, the certificate, 
the degree and the diploma are much 
the hallmark genuinity. Where the one 
excuse for ignorance that one did not 
learn one’s school, and the chief 
substitute for ability possession 


degree, becomes very necessary insist 


education being continuous and 
continuing process. Nancy Catty’s book 
admirably this. are all 
talking Social Education and there 
are variety opinions which keep 
manifesting themselves speeches, 
educational programmes and directives 
from education ministries schools. 
little acquaintance with books this type 
would long way give meaning 
much that said for the sake appearing 
concerned about the education the 
nation. the teachers who will have, 
class, influence educational policies 
and good beginning start with 
this little volume. 
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LONDON 
Sole Agents—Blackie Son (India), Ltd., 


WALL CHARTS 
CURRENT AFFAIRS 


You and Your Town (Local Government) 

The United Nations (Approved U.N.O. 
Europe (Approved the Foreign Office) 


GEOGRAPHY 


The following Charts Deal with Development, Physical 

Features, Industry, etc., and Portray the Character- 

istics each Country. South 

Africa, India Set Charts 
Mediterranean, Set Charts 
Britain Set Charts 
The United States Set Charts 
Also—All countries Europe sets various prices 

PRODUCTS 


Charts showing Growth, Cultivation, Processing and 
Use: Rubber, Sugar, Rice 

Charts are also available on, Domestic Science, General 
Science, Handicrafts and Technical Subjects 


VISUAL BOOKS 
GENERAL SCIENCE 


Water Your Home 
Electricity Your Home 


Set Charts 
Set Charts 
Set Charts 
Set 


Painting and Decorating 
HEALTH (64 pages) 

Junior First Aid Manual 


the Game” Series 
Cricket, Lawn Tennis, Badminton 
Hockey, Association Football, Net Pall 
Swimming, Men’s Hockey, Squash Rackets 
“DO YOU KNOW” BOOKS (42 pages) 
With full colour especially useful for pupils 
ten years and above ... 
All about Dogs; Animals the Countryside British 
Birds; All about Wild Flowers; All about Engines; 


All avout Ships. 
SPORT CHARTS 
FOOTBALL 
Each chart illustrating one action, Demonstrating the 


graph. Available sheets charts 


Enquiries solicited 


w 

n 
RD 
— 


Price Re. each 
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Recommended for the Cambridge 
School Certificate Examination 


CONCISE HISTORY THE INDIAN PEOPLE 
RAWLINSON 
Second edition, 1950. 


The present edition brings the history India down 1947—the achieve- 
ment self-government the part India and Pakistan. 


written, accurate and admirably proportioned. 
Journal Education 


HISTORICAL ATLAS THE INDIAN PENINSULA 
Davies 
1949. 3-8 


collection beautifully executed maps covers the history India 
from earliest times the present day.’ Eastern World 


THE OXFORD STUDENT’S INDIA 
Third edition, Ready shortly 


This standard textbook has now been thoroughly revised and brought up-to- 


OXFORD UNIVERSITY PRESS 


OXFORD VISUAL SERIES 


OBSERVING THE HEAVENS 


Written and illustrated PETER Hoop 
Pp. 6d. 


This the first series annotated picture books subjects 
connected with physical natural science. The books are 
intended for those who wish have exact and serious informa- 
tion the topics under consideration, but whose reading ability 
not very advanced and who learn better they can look 
well read. The present volume includes the following chapters: 
What the use Astronomy? How Use Telescope; Con- 
structing Telescope; The Northern Heavens; The Equatorial 
Heavens; The Southern Heavens. Suggestions are included 
books for further reading. 


Two further titles this series are preparation: 
The Atmosphere 
The Insect World 


OXFORD UNIVERSITY PRESS 


YOUNG PAKISTAN 


Citizenship Reader for Secondary Schools 
and Adult Institutions 


Pp. 250 5s. 
This book gives the most comprehensive picture yet published about 


Pakistan one volume. relates simple English the essential facts 
about Pakistan, its origin, its progress and its economic and social life. 


Social Science Studies 


LOCAL GOVERNMENT. 1s. 9d. 
LEADERSHIP BOYs’ CLUBS. 2s. 6d. 

Each volume this series examines detail one aspect the political, 
social economic institutions Britain, and some comparison made 
with similar institutions other countries. The aim the 
provide background knowledge for the discussion these subjects, 
they atfect social development other countries. 


OXFORD UNIVERSITY PRESS 


Tales Retold for Easy Reading 
(Second Series) 


TALES FROM TOLSTOY 
from the translation and AYLMER 
Pp. 1s. 9d. 


This series offers two grades difficulty many books suited 
wide range ages and tastes—all the books are illustrated. The 
following are among the recent volumes: 


Tales from Over the 6d. 


The Golden Goose and Other Stories 


Available shortly 


OXFORD UNIVERSITY PRESS 


Highly efficient mechanical typesetting plant, and the 
latest machinery for economical and speedy production 


HEADLEY BROTHERS 


109 KINGSWAY, LONDON, W.C.2 
Works: The Invicta Press, ASHFORD, Kent, England 


Educational and Technical Books Speciality 


THE CONCISE OXFORD DICTIONARY 


Fourth edition, 1951 
Revised 
Pp. 1544 


‘In size and price admirably suited the needs schools, 
and these qualities are added the even more important ones com- 
prehensiveness and accuracy.’ Schoolmaster 


OXFORD UNIVERSITY PRESS 


British Academy— 


COLOUR BOX 


Here fine black japanned 
box with three deep mixing 
palettes the lid and con- 
finest 
Students’ Colours and 

Dog Trade Mark 

all genuine 
British Academy 


THE DOG BRAND 


REEVES 
REEVES SONS LTD., DALSTON, LONDON, ENGLAND 
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Weekly Review Politics and the Arts 


THOUGHT has been approved for reading colleges 
and schools the Governments Bombay, 
Madras, Uttar Pradesh and Madhya Pradesh. 


selection articles published July 1951 


The Symbolism Somnath 
The Role Weekly Journalism 
Interview with Srimati Vijayalakshmi Pandit 
ManrreD GEORGE 
The Politician: Grim Fairy Tale 
Man and Technocracy 


PRABHAKAR 


Indian Communism Indian Movement? 


Saratchandra Chatterji 
Ray 


SUBSCRIPTION RATE 
per annum 


EDUCATIONAL CONCESSION RATE 


per annum 
(Details Application) 


SINGLE COPIES 


Available from Newsagents, Booksellers and 
THOUGHT, FAIZ BAZAR, DELHI 


Rich constructive criticism, this book should invaluable asset all 
those interested education. 


NEW DEAL FOR OUR UNIVERSITIES 
searching analysis the problems university education India and 
suggested measures for its reform. 
TEACH YOURSELF TEACHING 6s. 


One the several titles interest teachers and students the well- 
known series TEACH YOURSELF BOOKS very wide variety 
subjects. 

THE ADVENTURE YOUTH 
WHEELER Second Edition. 8s. 6d. 

Deals with the psychology adolescence and its bearing the extension 
and reform adolescent education. 

recent addition the LANTERN LIBRARY specially planned for those 
who enjoy reading their spare time. 

ENGLISH LANGUAGE TEACHING 
Issued eight times year. Annual Subscription Rs, 3-11 

British Council periodical containing expert contributions problems 

language teaching. 
ATHLETICS FOR SCHOOLS 

Deals comprehensively with all types field and track events. Fully 

illustrated specially prepared photographs and sketches, 


GAMES WORTH PLAYING 


and Third revised and enlarged edition. 
Particularly helpful for those who are athletically backward. 8s. 6d. 


SUPPLEMENTS BRITISH BOOK NEWS each 1s. 6d. 


excellent series illustrated, authoritative pamphlets well-known 
authors like Bernard Shaw, Joseph Conrad, Chesterton, Byron, Bertrand 
Russell, Trevelyan, etc. 


SEAFARERS, SHIPS AND CARGOES 
edited and Duct 10s. 6d. 
unusual compilation correspondence between schools and merchant 
ships sponsored the British Ship Adoption Society. 
ENGLISH MADE EASY Book Re. 1-14 
This the first title outstanding Series English Readers specifically 
designed for the reorganized course Bombay State and elsewhere. 
CONCISE DICTIONARY ENGLISH IDIOMS 
FREEMAN 8s. 6d. 
practical manual everyday English. 
Revised and edited and PALMER 15s. 
The first dictionary ever compiled especially for children inter- 
nationally recognized educationists. 


ORIENT LONGMANS LIMITED 
Bombay Calcutta Madras 


